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Background Considerations _ - INFORMATION CENTER (ERIC),

There. 1s no question that we should be concérned about Titeracy 1n a

-—

high]y comp]ex society such as -ours. Literacy, however, often connotates '~
mastery of a "basic" set of cognitive skills only. The competency testing
movémgnt and theptback~to<the-basics" philosophy have generated the position
in thé,minds-of.many persons, both lay and professional, that we must returnp
to a curriculum that deve]ops these cognitive skills as its prime goal. VYet
literaoy 1s, and must be considered more than’ the mastery of a se1ected set
of cognitive skills. Affect is also b _gg;g_ In addressing the 11teracy
concept, Charlotte Huck, (1979, page 20) has aptly stated:
There 1is .‘. - - . (&) group of students who are literate who know
how to read but just never do, for they have never found nny pleasure,,
-in reading. In England they refer to these students as ex-literates:
\ and I have called them our "$11iterate Titerates." Certainly we
- want to go ggxggg this kind of literacy, 3
Cognitive ski]]s are 1mportant for they provide a basis for a person' S ;;5:
_being ab]e to read. Affect is' a]so important because 1t provides the desire
and the wi]] to read (A]exander and F111er 1976). .Today, there are. curricula
that are devoted mainly to the development of cognitive sk1713, focusing on
Jists of gompetencies,‘skill sequences, pre~ and post tests, ditto sheets, ’

N

| '§ and workbooks. At times, computer programnfng is also 1nvolved. Few would
T quarre] that skills are 1mp0rtant 0ur position 1s that learners (in\this
© .

A}

4 ,paper how they fee] about reading) are equa]]y important
Q '
ty!{) . Support for -consideration of affect ‘as basic has both physiological and
- . . . . 2 ‘ . .
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theoretical bases. ‘As noted by Robeck and Wilson (1974, Cﬁapter 2), there is
a phySio]ogica] basis for consider1ng affect as basic in éhe learning process.
~Prior to the time incoming 1nf0nnat10n s procesged tor storage in the cortex,
Y it passes through thq limbic system inglle teticular formation at, the Tower
part of ‘the bra1n where p]easure or p::fghment loattings are added. Thus, how
a 1earner feels about the information being processed affects his learning and
later ut111zat10n of that information. | ' )
A theoretical basis can also be cited for the ro]e of affect as a basic
factor in learning to read and in continu1ng to read. In his mode] of the
2 function of attitude in the reading process, Mathewson (1976) focused on five
‘Fomponents: gttitude, motivation, attentijon, comprehens1onf($nd agcept&nce;
LHe‘posited-atti}ude (defined as evaluati&e,re;ponses to aspects of reading input
§ugh‘as form, content, and format)-as the centra] construct. In this model,
T motivation and attitude work together to create the condition in which the child
attends to and performs the cognitive processes necessﬁry to cOmprehend. the
material. He states that if "attitude 1is favorab]e and the motivations are

appropriate, comprehension works at peak efficiency. If, however, attitude is

unfavorable or if motivation is 1napp?qpr1ate, or not present, comprehension

! becomé§_1ﬁéffic1ent“ (Mathewson, 1976, page 663). ‘ 6{//
In 1ight of the recent interest among educators (éathewson, 1976) in the
eftective domain as related to acaAemic achievement in genera1 and to reading
achievement in particular; the findings from research on-attitudes toward .
reading need to be readi]y‘available to persons 1nteresteé in the 1mp1eﬁentat10n
or 1mprovement of a reading program. Patsy M. Davis conducted a study (1978),
,32, the purposes of which were to 1dent1fy the pesearch that had been conducted on
.\\ o student attitudes toward reading, to determine the re]ative merit of each study,

. L 4
-\'”\ - ' and to draw conclusions from the best of ‘that research. In order t0 set some

j\; 11m1t$t1ons for this study she decide¢,to‘1nc1ude only those research studies . \
- ~ , & ' ‘ . :
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published in American‘journals from 19?? through 1977. Only original research
_reports were included and only thosé where attitudes were a major focus on
the research. | - |
Major findings based on research reporté which met her standard of quality
when evaluated with Suydam's Instrument fb} Evaluating Educational Research (1965
are as follows (Davis and Alexander; 1979): ¢ i§>
]'. Good comprehension ts related to (p951t1ve) good attitudes toward
| réédihg.. Poor compréhehs1on is related to pgor'attiludeé. |
) Attitudes affect achievement. Att1tudes‘beébme'more positive with
~improved achievement. Attitudes are more related to achievement
'than to ability as determined by IQ scores.
3. Inte111gence.1s'not‘an accurate predictqr of attitudes. Teachers
tend to overestimatedthe.attitudes of gbod students (high 1Q) and

1
underestimate the attitudes of poor students (low IQ).

< 4. .When reseirchers looked at relattonships between attitudes and self-
concept, 1t was found that positive attitudes were related to good
'se]f:concepts and negative attitudes wére related to negative self-
concepts. Attitudes toward reading become less gps1t1ve with an iﬁcfeas
in the age of the students. Class size does not appear to be related
to attitudes toward,readiﬁg. : ‘ s ; o/
- _ .9, Some research studieé repdrteﬂ that girls had more positive attitudes
toward reading, some studies reported that boys had more positive

_ q}t1tudes, and éome.studies reported no diffeyence in positive/negétive'
~ . attitudes and the sek of the participant. |
L A \ - —

'_6. Socioeconomic status and race do not appear to be significantly

related to student attitudes toward reading. What parents do in the

home seem to affect attitudes more than do such factors as father's

. . ' . -
+ occupation, socioeconomic status of family, educational.lével of parents

4
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or the number of books in the home. J‘
Content of textbooks, instructional programs (syeh as television
and paperbacks), and classroom 0rgaﬁizat1on may affect attitudes

toward reading and can be used to change attitudes. Attitudes

may be an important supplement to a readability index.

LYo
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ImprbvingiReadingﬁAttitudes in_School

f -
IBpéed on apalysis of the research related, to reading attitudes Alexander.

'(1979) has said that

N

"It is difficult to suggest particular programs and strategies that work
o - 1n most situations since attitudes tend to be highly speciffc to given indivi-
' duals. The tasks of the teacher are to try out ideas and utilize those that
are most productive for given individuals or groups and to change strategies
when those used:are not effective." . \

Most childrén begin elementary school as non-readers, Throughout most of !
‘théir'early schooling they are dependent readers, ‘that is, they need guidance,
helb, direction and instruction. The remainder of this paper deals with two

specific practices 1n'read1ng instruction that can provide exciting opportuni-

7 tdes. tb help children's reading attitude.
s .

Creative Reading and Reading Attitudes

[ Y
Y

 Turner (1980) has said:

. -

"My definition of creative reading is a very simple one. I belleve that
creative reading is reading with a product. Now that product may be an action
or merely a thought. It may pass in a flash of time or endure for years. It
may ‘be complex or simple, incomplete or finished, huge*or wmicroscopic,
sophisticated or naive, refined or in the rough. I oiionally reject) the
ided, but it is probably.true that 1t hay be for good or evil. But the point ™

- 1s that the product is not the author's. It s ours. .What we read supplies
' "theé inspiration and the catlyst." | |

) this kind of definition creative reading implies, first of all, a
‘positive set toward 'what 1s read, We say to ourselves, "This author that } am

: - N o .
reading has{something_goo& for me, something I can use." The authors contend

th&g if we.c.néﬁét'ifudents, at whatever levél of reading they may be on, to read
: R i R L , _ .
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~ .
creatively, any reading attitude problem they may have had is solved.

A3

~Now this does not mean that a child reading four years below his or her
chronolegical age norms will suddenly be reading above grade ‘level. Neither
does it meanhlhat the "feeling" is permanent. It may be lost 1f we do not
continue to work at reading as a ‘creative act. What it does mean is that

-

reading w111 stop being useless to this child.

Creative reading may be a serendipity“react10n which 1s.unp1anhed,(but
simply -inspired. Any reading material ma& have the power to strike a spark of
1magihat10n.1n the reader. But creative reading can_%]so be an 1ntent10naly
act in which.the reader is searching purpoSefu]ly for an 1dea. Whether the
reader has intended to get ideas from reading or simply been surprised by them, -
the expectation that this "kind" of thing cou]d happen is always part of the

creat1vh/;%%gpr S motivat1on to read. Its potential enjoyment provides one

of the gréyt satisfactions of read1ng to him or her.

Creative reading may be conceptualized to he at least the-fol1owing five

: forms and combinations thereof:

1. Model 1m1tat1on or finding 1deas, forms and/or language that. attract =
the reader to emulate.

2,!vldea extens1on, e]aboration, or: augmentation

3. Visualization or giving physica1 form—to “images created by reading. mater1a1s

4, Incorporation of fragments of language or thought encountered in reading l

mater1a1 or 1nto 1arger or different kinds of thought patterns that are

the rgader s own. . _ W

1
5. bevelopment of thought usua11y manifested in ora1 or written 1anguage

A

either contradict1ng or support1ng 1deas as they are perqeived from priht.

¢

L 2N
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~ Activities can be developcd Which will ald students of all reading levels
ta become creutive réaders. Obv10us]y there is a]most an implied hierarchy in
the five types suggeSted.. In the following section we have focused on folk
tales using the broade§t definition of this story type. . Folk tales were selected
because they arz_fam111ar to many people, are.prqsent 1n somelway in every
difficulty level of reading material, and because they express broad human
va1ues,tfoe11ngs, and'aspirations: The act1v1ties descr1bed here are obviously

ladaptable to other types of reading materialsﬂ

r "Mode] Imitat1ons \
In this form of creative reading the rgaden is 1nspired‘to find creative
ways of doing the same thing as Qhe authort Contradictony as this may |
iﬁh . sound it can be a very creat1ve activity. Essentially, one of the author s

; forms or his or her sty]e 15 alaered slightly.or adapted Short pithy
statements such as fo]k;sayings or simple well said statements are good .

{\ _ ,“' models to start In the examp]e below a_ folk story c]1che is the "mode1"
w1th‘the reader trying to keep the essant1a1 mood of the story type |

y Example - “Once Upon1ng"'
1\
Teacher quk to Students .

oy ) Lt

The most familiar begtnn\ngs for tales 1nc1ude "Once upon a time

‘: and "Once, long, long, ago M Look through folk ta1es to see if you can
find several other ways in which the te]]er -breaks into the story Then
N fnvent some opening ltnes of your own that keep that magica] advgnturous
g ) far-ofﬁ time and place aura of the folk tale "Here are.JuSt a few examples

of the kiquof opening you can fnvent yourselves.

2 ) ) s C B T E
".?l\ e S ! A R R ) ! . N . Sl
. . e i . .3 . N R .

M'H* "'"’ V’W ‘f““ e A'!t T&- g AP ?‘.p";-“""%‘\'l"'.l.‘)f:_\““s‘-’._.‘ﬂ‘.w:tu;l,l.-'fﬁf-«';lvw.-; N e [ P N R R Rras . I PR



Chalk Board Talk or Handout
"In a forgotten land and
=z forgotten time..
"Before steel, or 1oom, or cand1e or book

"Before ‘the tallest tree
was even a seedling..."

' “When dawh Tists made mystery shapes...* - --

"In an age when a brave deed or 2 well told tale
meant more than gold..

‘“hen the forest was young and great, and no ax had yet

g1ven the death kiss to a tree,

"In a time,when tne nearest neighbor
was a day's hard ride away.

g .
"In a place and. ‘time that only the oldest tales remembered -

-

.: Fo]low through_ Discuss the “feel" of the words hoIping the chilhren Sense

mood., Try substituting synonyms and antonyms. Talk about mean1ng and

other ways of express1ng 1deas Let the children search for other

I e

"fine and fancy“ ways to begin or end stor1es

Idea Extension, Elaboration and Augmentation

Creat1ve reading 1nv01ves a fantasy voyage for the mind To a creative

| ‘. reader daydreaming 1s natura1 They ant1c1pate endings and outcomes and

N o

then envis1on added events and new situations for characters 1n stories

2 Teacher quest10ns may he]p readers to do this kind of think1ng _ror

B examp1e, the té’cher might ask Sbout other adventures that could happen | R

' They feel unanswered questions which they wou'ld 11ke to answer themselves

-

for a particular tal tale hero. What would ‘such characters be 11ke1y

to do . 1n new situat1ons? S1m11ar1y the teacher mtght ask about évents

that cou1d be added to the p1ot of "Snow Nhite“ or. “Cinderella“ to 1engthen

the stories modernize them, or make the story move realist1c .Augmentingus' :

B I I T NI

u
T ) ! N " 9 .
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may be invoked by simply adding a phrase or unfinished sentence to the
story. One'of the.s1mp1est agumenting devices for fairy tales is to add
-a~"because" to the tamiliar “they 1ived happily ever aftgr"hending of the
‘typical tale. 'Fo1low1ng is sti11 another .augmenting act1v1ty thatris buiit

' : on character images.

Great Character Riddles

Teacher Talk ]
| This s your chance to write a riddle full of clues about a folk tale
character. Choose a character out of a story you have read. Don't tell
anyone! Keep it a secret. Pick a character who has two of the qualities
below.f | '
- Board Talk or Handout,
; ' 1. Handsome/beautiful 6. Ugly
"2 Fearful/frightening 7. Calming )
3. Strange/odd 8, Average)normal
. q, Ciever ; 9. Stupid
e ' | _
5. Bold - . .10, Timid
Your riddle should tel] more about the character than the story actually
- | - did. Fo]]ow each step s]owly You may need,more\than one sentence for
| each c]ue Number your clues . | ) -
1. Find something or someone to compare the character to. Your sentence
‘might 1ook er thist, " -~ was like Mm."
DR A 2. Tell w_1_the character 1s 11ke your choice of comparab]e objects qr
| persons L‘ike th'i:, - "This was becausse |
was orabby, trrztablq; but really a good peraon. '
B 3:_ Tell about each of the characters fac1a1 features and then write a

L ; -
. . . \

sentence about the whole face (or faces)-of the character./

:: ‘ ' . . 8
GERIC . g \
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had a huge nose ind lietle red syep."
4. Write a sentence about the way the charactier speaks. (Is it soft or loud,

raspy or smoothe, high or low, etc.) spoke in a

.

gruff loud voice." . )

5. Tell something which people who have knbwn the character might say about

~

_him/hér. For example: "Everyone was afraid of him and ' satd, "Don't go
up therae'."

6. Finish your riddle with a sentence 1nc1ud1ng a ”string" of four or more
adjectives‘or descr1b1ng wards about the character. For examp1e e was
vzle, vain, ugly and buZZyLng and ooxed through fhe story without Zooktng
anyone stratght in the eye."

(Answer: The Ogre in "Puss 'n Boots.")

3. Visuélization |
| V1sua1{zat10n is the pkocess of giving concrete form to the mental images
resulting from reading. This is one of thé easiest and earliest of i
creative reading activities. Because the tasks are highly mqtivatiqg;
~ they can give less active readers a chance to see purpose in reading:

« The aétivities give a persbnal]y rewarding and gratifying sense of
accomp1ishment (by giving a.product to the reader), and do not necessari]y
re;uire any language product1on skills. The variety of teacher "creatab]e”
as-well as reader created visual1zat10n activities is infinite, Visua]iza—
tion requires not just that the reader recreate what an author has seen and
tried to describe but that he or she include pensqnal—meanings and per- |
cépt;ons Typical act1v1t1es 1nc]ude' %11hstrét1ng st&riés and doeﬁs.
bu11d1ng story co]lages and bulletin boards, making character masks, draw1nc
A and painting mura1s, etc Among the 1deas which may be .less familiar are

making pictorial maps and p1ctoria1 time 1ines For both of these

S 1% -/

4
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the first step is to identify from the story all of ‘the éossibTe évents ‘
and the p]acas where they occur. These may be put on cards for
‘§Spven1ence. In mapping the imagination 15 used to show each site or
éatting in the story with some pictorial.representation and to show the
geographic relationships. |

The time 1ine requires that each event be represqnted gither Sym-
bolically or p1ctort&11y as well,” Then these representations are ordered

in seqﬁence of chronology along the line. A clothes pen time-line using

rope or string or a pictorial time-1line may be used depending on breference.

4, Incorporation | ' X

In €h1s.fonn the reader's ana]ytic.and synthetic thinking ébi]ities are
. called upon. The reader 1s producing his or her own ideas pulling only
r’ffégmeﬁté from the reading: for older beaders, this may mean writing
' i full describtibgg of events 6r advantures only'ment1oned.jn,a'story or
fspinoffs" involving dsing a story character in a new adysgture can also
_be written. Simple variations are more bractica1lfor elementary age readers.

".‘

Below is an-example of one variation.
Examp]é (Board ;9 Handout) "
Choose a folk tale of some kind where somethihg mag1ca1 happens ~Use
.the magica] event in ano*df - then" sentence dreaming up anothqr piece of \
magic. Here are some examp]es. ' S . « o

From "Jack and the Beanstalk"

If there were giants in the sky ~ then there wou]d be tiny midgets ,
under the;ground o

Lo * - ¢ 18
w . -

If.a harp could call for help, then a trumpet cou]d see the future .
~ : and warn of danger . . o
1 . 4 R . . . co .

.o '
E

S e P If‘a gdbsé could lay golden eggs, a cow could give 011 instead of mil

o , | . . - Lo
. ’ ’ \ _ ’ : ‘.' « ) )
t
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' From "Sleep1ng Beauty

T If a g1¥1 ¢ould sleep for a hundred years,a boy might not he able

to sleep at all for a hundred years. :

¥

If a kiss can waken from a magic sleep, a touch may cause the
_ the person to sleep walk. ' ,
S ." From the- story'of "Arachne“ in Greek Mytho]ogy.
. If a'proud girl can be turned into a spider, then a shy girl
might be turned into a butterfly.. ,
After yod‘have dane two or three of your own then write a story based on

your best "if - fﬁen.?

5. Contradictory or Supportiqg
' Reading “in this way 1s more than critical. It 1s prcduct1ve‘as well,
Cegreatively 1nvo\v1ng the reader in f1nd1ng ideas beyond the ¥nformation

supplied.

"Fairy Tale Cha11énge"

. B . ) . . . )
\ M . N : * K _‘.' .t‘ )

‘.ueé‘ Make up. a "cha]lenge"’to tHe way a fairy tale represents fairness or

justice For example "Jack, " 1n "Jack and the Beqnstalk“ was a thief
and should have been jailed. "Prince Charming" - did nothing {o geserve

- N

_as fine a gir] 11ke Cindetella. "Goldilocks" deserved.te be punished for

gS:w1thout asking.

going into someone 's house and using their t7 _

,:Now take-your cha]lenge-and arguef Nrite th ee/ﬁentEnces which "prove

- ' T . /
| r - o/ T
-"ghftw' ' ~ your. statement is true. S i

-~ On Iria] ‘L \ 4 '/5

_ _ Stage a’ mock tr1a1 of a folk tale hero 1n class Have e proseCuting
SIS CI b

: attorney make up char§3§, H'Fefense at;Z?ney~argue for~the hero £ freedom,

. R | judge, a jury, and wftneSSes taking e part of story characters

s
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- In-Role Reports . . R ’
: | Have children give story summaries book reports in-character, pre-
‘ , tending they are one of the people in the story giving their side of what .
- ‘ happened 1f two. chilgdren have read the same book have them. portray - -
* two characters who see thirigs differenﬂy or &re in conflict. ‘
» , . . . i "t .
. //“"“‘—\ . . '
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Questioning and Attitudes: \

‘ .
A question may be defined as a response demanding statement. Teachers find

out what chiﬂ&ren know and think by asking.quest1ons They a]so get chi]dren
to p&rt1c1pate and to be involved by requ1ring them to respond to questions.
Effective work with questions by teachers can help reading attitudes.
Attitude 1mprovement 1s more 11ke1y if teacher questioning strateg1es lead the °
ch11d to .ask their own questions. QUest1ons can be used for many attitude '
related purposes‘1nc]ud1ng o ‘
1.; To give a purpose for veading and help the child in pred1ct1ng
“and anticipat1ng - thus ald comprehension.
2. To he1p'the student become sensitive to his/her own attitudes and pre-
ferences and the influences on them. |
3. To help thi]dren"express and focus cu?1osfty and interest.
4. .To heighten sensitivity to mood, exprese1on and defaﬁl.
5. To aid thinkingland to help ch11§ren'se]ve problems.

®
A s1ngle question used 1n ‘the classroom hever appears in iso]ation

Each one 1s asked in a context including other questions, individual and

group experiences, classroom cl1mdte, re]at10n5h1ps amoﬁﬁ’the'human being§

1nvolved and 1ntent1ons "To be effective in bu11d1ng 1mproved reading attitudes, .

question asking or enswering strategies will need to
Make “the child fee] good, effecfﬁve and 1mportant.

-, St1mu1axe curiosity about read1ng

L Involve the child menta]Ty and emotionally with readﬁng  Create

pleasant assocjations that can be transferred to. the reading act,

Help the child to cnysta]ize thfnﬁ?nb or to synthesize and focus often

o

e‘__vague curr1osit1es and 1deas gajned-fromwreadingw v

. ) . . T e . - . " @ ! ~ : ’

) . o et Y
- . - ; . 1 5 | . ‘?-
. | ‘_ \; .
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It is notr our purpose to discuss the many techniques and appwoaches to
qpestiqn1ng. We only want to suggest sone ideas that might be used to
enhance readfnd'nttitudes while atvthe same t1me helping ch1{dren improve
Comprehension. Basically we want to. Just share question developing techniques
.based on a gaming format, and then show how questioning can be used in a few

activities that can help cliildren become more aware of their own attitudes

- toward reading.

Question Games

>

- Associating- games with both que;tioning and neading éehve a multitude

of functions. Games are exciting, motivating and fun. for children a]ready
SO a technique that has motivatfona] va]ue and pleasant association 15 being
,used. -Hdpefully, the rub- off or assocﬁat1on of a ‘pleasant, enjoyab]e high
positive attitude activity will have some 1nf1uence on reading attitudes. Then
too, games give many children a chance to fee] success they can claim 1egit1mate]y
as their own even when 1t is a friend succeedtng, Still another optimistigﬁﬁ
possibility js that the external extrinsic reward of winning in the game will
provtde an incentive to read and work with more energy and 1nv01vement

The games discussed here are believed to be skill bui]ding games that will
1mprove quest1on1ng and 11sten1ng skills, and provide reinforcement as aid
to memory. | . \ o

Telavisien has provided a constant]y growing array of imaginative models
of questioning game activities Many of thesegcan be easi]y adanted for use
with upper e]ementary and some primary age’ chi]dren* Gamé shows which teachers
or children have watched on morning, afternoon or even evening te1ev1510n
may be a starting p]ace for children since the enjoyment of the game may carry
“over to reading.” If the children have seen the program they usua]]y know the
rules of play. They also have seen the difference between good p]ayers and

poor. ones.. Remember, almost a11 of the examples of TV games squested for

3
[
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adapiation here are qqestion asiind and ansWer'hypothesis making rather than
question answering games. The emphasis 1s on the child thinking about effective

quastions and responses.
)

) 7

Some'Exqmpies”of TV Games

1. "Reading Ho\]ywood Squares" '

Nine panelists are chosen and seated in the pattern of a tic-tac-toe
.+ board. Fach panelist has a large card Qith‘an‘x 06 one side and ;n 0

dh the other to be raised at the appropriate time. For each square the
moderator has a stack of cards to select from, each with a question about
_storfes, books or poems. (Thesé'can be,made.up by the class.) L.
Each panelist a]ways tries to ansﬁér in a conviﬁcing manner. The
competiﬁgfcontestants get an opportunity to-get -their X or 0 in a square in

A

turn by trying to determine 1f the ﬁanelisg is correct.

"~

2. "I've Got-a Secret Word or Secqit Book"
L ’
A panel of 4 is selected. Each panelist in turn has a chance to.question
. the "guést“ for a full minute. At the end of. all the questioning they

try to duess the guest's secret word, book, or character.

3. "What's My Word" (modéTed after the old "What's My Line" show)
: ' | The challengers eﬁch-tny to trap the & pane]isté into a quest1on that
‘has no for an answer. Ten no answers befoe the panel figures out |
. _ their secret }dcabu1ary wbrqfor story titli and.they beat th% panel,
e , t:iy_'?'tery bobli_ characters gan also appear %o have their. 1dent89ue'ssed,

Bjindfoid$ ahd?charpcter costumes add to the dramﬁtic fun.,

4. ,"To Tell the Reading Truth’ o -

e 7A‘b90k report sumﬁqry.;'Three'people claim to have read that particular book

17 o

L)

o . N . . ' i . R ‘




-17-

L)

or story .and written the report. Only one\bf them has actually read 1t.
The'panel, by questioning each claimant, tries to decide who the real
reader was. Obviously the niore the panel members know about the book

—_ | the better they\w111 do.

L
A

5. "Reading Jeopardy"
Each of the categories in this game is a stOry or book type , an-author,
*Or even a n@rt)cular hoqk “There are four levels of difficulty each with
a different po1nt value The contestant who accumu]ates a givén number of
: po?ﬁts first is the winner Pofnts are achieved by correctly 1dent1fy1ng an
approprtate question _The contestants in tyrn choose a cqtegory and a
.number of points Onfy then. are they al]owed to see the phrase or word for -
that category and lével They must then askNe question which would have
the‘ward or\phrase as|1ts gorReCt ahswer.
”Note:An1nterest1ng variation 15_"Jeopawdy Checkeré and @hess." . - X
Allarge checkqugard 1s made‘h1th a reading related answer on a card
‘taped to each eqUare Appropriate questions are written on. the back of
the card. Chess or checkers may be played with the difference being that
- :to liﬁ% on a space’'a plqyer must first be. able to ask the r1ght question. .
“~ If this cknnot be done correctfy the ‘player forfeits that turn (Vocabu- {

‘. - lary words, and ques 1ons may also be used.) .
te « ) " * ' : . ,]
Beyond tdb 1maginatf0n of te1ev1510n 8 number of questioning activities . |

L)

: . vary1ng in structure can be devised. One “of the'advantagesof those*here is that

they can sometime be plqyed with little advance preparation by teacher or pupils

R

« X '_- - . - X

:f: This makes them more f1ex1b1e




i. Stump the Teacher '

2

This gaming activity is most effectiVe motivationally when the teacher
has a sense of "theater" and drama. Self assurance is demanded and a
de]iuate balance where the Leacher is central to the theater but the
children are centrul to the/dfama The operat1qn 1s s1mp1e During a .
'g1ven brief time period every day the children are trying to find a quest10n
about stories or books read that the teacher cannot answer., For added
1ncent1ve a special reward can QA,given to the child who asks the stumper
{ quest10n and a theatr1ca1 emphasis'g1ven to 1t (a gong, a scream, a trumpet
blast, eic ) Stumping may end the game or not depending on time and

/

content factors. If the same 6uest1on s tumps the %eacher for two days in -

e >

a' row, B special reward may be ngen.

~ . -

2.. Question Bee

This one does require material preparation ‘The same prbCedure 1s used ,'i’?
as in a spe]]ing hee. Flip cards_are used. on' eath 1s the name of a'»
story or hbook that the children have vead or a new reading vocabylary word.
| - A card is flipped eVery 3-5 questions. A spinner or set of cards with c:
"questjon w0ﬁds~1n n random’ oyder is also needed. “Each chiid'in turn geté : | B
to.spin or take a card. He or shé mdst thenjaSk’a Vaiid qqestion using

the quest{bn.word or vocabulary word or about the story or hook.

- 3. 5 and 10 |
i This is a“guessing game in which the children are try1ng to guess the ,
name of a story, book, character, or setting. Children are divided into

-_competing groupSsof 3 to b. Each group 1n turn gets to ask a question
-with a yes;no‘anSWer. Tw0‘0r three grOUps playing atra time work best.
. ﬂl} groups‘Dave 5“m1nutes to pTan their strategieg.{ Their first option

s whether they want to ask 5 questions or 10 questions, If they choose

- <
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to ask only 6 questions‘}hay get a writtan ‘clue béfore thay ask their.

.};‘ questions and another//i the end of the questioning. The first group to

- discover the answer wins the round.

'R * . .

4. A Million and One. il | .

D1v1de the class into groups ofathree to five children. Each group
has a secretary Large sheets of newsprint or several chalk board areas work
best s0 that the whole group can 1ook at the winner's 1ist. All the groups
are then given a "mystery" from a book, poem or story. It may be a sentence
a character's name, a statement about the p1ot; - etc, Each group‘then
tr1es w1th1n an alloted period‘of time to come up with as many. questions as ‘
they can relating to that mystery " For ski]]ed questioners each mys tery may~

be 11m1ted to one pqrticu]ar question wowd (who, what, when, where, why, how
» . \\\
5. The Who? What? When? Where? Why? How?, Ghie = \

A\

- This 1s a timed team relay. The team is given a story or book title. The
" memhers of the team then ask questions nboutJ%hat;stony starting with a
different huestidn word. If a team member‘uses a»question‘hord.thai'hds\
a]ready been used he or she is told 1mmed{ate1y and must try again. "The
team's total t1me is recorded and compared against other teams. _General.h
. questions (1ike - Who was the main character? What was.the setting? How

A

did it end?, etc.) are not allowed.
W _ : |

6. Queétiqn Answer Ping Pong

-7
This 1is a two player game. The server names a story .or book and b1ves

A spec1f1c fact about H;~ The recetver- eounters_wi*_ja specific question
re1ated to the fact The statements and questions continue until one
player cannot respond Serves are alternated. T1me limitsrare enforced.

The winner Is the first to get five points._ | - e

A . . . P 1
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7. The “phere Bo You Find It" Game " ;

A pane]vis selected, The class then may ask the panel quastions
referring'to books, poems, 6r stories. Eaih cquestioner identifies a
\ singie panel member for his or her qUest;on. The panel does not have to
answer the'question but they'must be able to identify where the answer |
could be found. Anyone who can stump a member of the panel can rep1ace

that peréon; Guessing should be encouraged but any answér may be chal]enged

1

Questions for Self Awareness of Reading Attitudes

—

Questioning nctfv1t1es can help students become more sensitifve to and aware E"
. of their own feelings” toward reading and reading materia]s They can alsq be |
used to "help students gain perspective about_how others feel toward reading. : i
A c1ear understanding of one's oWn attitudes is crucial to 1nprovement |
Many s\hdents cannot clear1y describe how or why they fhe1 toward reading as '

" they do. ‘In %ome cases’ 1t‘may be sufficient to help a child c1ar1fy his or

g s oz i

L)

‘her feelings. ',

e SO
we

. e
L, . .

The following techniques Tnvo1ve'the_student in questjqning'acthit1es

related to himself or herself and the reading art.

1. This Story (Book) and Me |
This activity involves a series of self addressed questjoné through 3

which the child asks how he/she relates to the book or story.

Typical questions could be:
How am I 11ke a character in this story?
How 1s~th1s-character different from me?
S Nouid I want to do what the main character did?

21
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r

Would I have acted the same way as %HE character in this situation?

"

Questions can be provided by the teacher or brainstormed by thsiclass,

2, What Kind of "Things" do.you Read Most? ' 2D

This activity is a comparison thinking respénse asking t?e child to
- ' S~ . - b
weigh priorities.

Example: -~

: <4

Which do yOu‘read'most? Rank order these frbm most read to least read.
Books_ .
Magazines
i‘ : . Short Stor%es. b .
} » __.. - Newspapers
'Yéomfc.Books
Food Boxes and Cans -
Letters:
L ~ Junk Mail

Bi?]boards

' Eiample: |

: Which g;nd of ‘story do you {1ke to read'most? Rank order.

Mysteries

Science Fiction ‘ S L,

Fairy Tales

Tall Tales . | S

FLnny Stories. N o

LoVe-Stor?esﬁ '  ' : | : ‘ .{\\

‘ . R . S ..

*\ o Adventure Stories_ B f{
-t Myths _‘

v .h‘ ‘ - ":Fab]es', fl, SR .' . | f

_ : ) f

W

. _ Sports Sfories 90, |




27~

3. Reading Ppinion Pole

This may help the children find interesting books. Have them make

¥

up a 1ist of questions for other children and adults.
Typ1ca1 question would be: o

wWhat is the book you read most recent]y?
When d1d you read\1t?

Nhat was it about in a few words? .

Would youjrecommendt that someone else read 1t? _ -

What did ybu 11ke\\est about it?

~meay,

Would you read f baadn? ;l;%af |
3 . -
Based on this pQY \xtee chilgren can do a "Top 20" chart for a

particular month. . ,/; d

4. The children can also gfive their parents or adults they know a 1ist of

‘Keeping up Questiohs. They can compile thelir rgsults to see {f they feel
adults read to.be inforped. ' . | BN

Questions might 1nc1'de

1. What was «the h Adiine on;foday'sor yesterday's papef?
2. .Why‘do ybq,readlnof read the paper? B
3. .When in the day‘do you usually read the paper?

What sections of the paper do you look at most?

4
5. Do you read -the paper more on one bartjcuiar'day? [f so, when?

v

5. Still another }ole phatfchildrﬁn might take-would be of people in 3obs.they.
'.think they might 1ike to have. Have ;hem identify ? fBW‘SUChmJODS/hhd
'1nterv1ew'someohélfn'that job to find out such things as:
Do you have to read as part of your job?
.« Does your reading ewer make your job easier?
‘ D1d you have to read to get xeady for your Job?
A o " What kinds of things do youlread,on the job?

AV
3
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A Findl Statement

=4

-

Ne have presented here a sampling of 1dea§ and iechﬁ1qé/5 wh1ch we feel
)
w111 hon some promisé for some teachers and some. children to 1mprove reading
att1tudes We think that these 1deas are at 1east not contrad1ct1ve of any

of the sound research and may be supported*to at 1east some degree ’

Through creative: techniques and apptg§CheS we can improve readipé

attitudes and therefore reading ability when we: ) ' .
. : N o »- N
1. Help students feel better about themsdlves, more positive about = =«
reading, ' -~ .

_ | S
2. Help students feel a need far books and read1ng in their present and

-

i future Tives.

3._”He1p students find vital and personally ~important _.purposes

for r¢ad1ng

4. Help gtudents to spark thelr own curiosity -and find important ways to
J .

"do something" with some of their reading.
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